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THE PLACE OF PHYSICAL CULTURE
IN EDUCATION

By Miss GweNDDA HuoH JonEs, Assistant Head-Mistress,
English High School for Girls, Pera

The importance we attach (o physical culture in education
depends on what we consider lhe aim of education. If edu-
cation is simply the amassing of a certain number of facts on
different subjects, —for learning how lo do certain things, for
reading a certain number of set books, —then physical edu-
cation would be looked upon as somewhal of a waste of time.

Very few people, 1 take it, now hold this view, but yet
il is no easy matler lo say in s0 many words whal we do hope
o achieve in educalion.  Aristotle in his Ethics comes very
near the truth:—To learn to like and dislike the right
things, that is real education, —to choose voluntarily what is
good, straight, beautiful, in preference to what is wrong,
crooked, ugly. No one is really educated what has not
learned to like and admire the true and the beautiful, and lo
dislike and avoid the untrue and the ugly, and to do this,
not to make a good impression or because it pays, but be-
cause it is one’s choice.”

Now if that is education, what are these “right things”
which we wish the children lo learn at school? We want them
to like their lessans, to win their certificates, but besides this
it is vital 1o them during their whole lives to learn how fo be-
have,—to be straight, loyal, courleous even to opponents, 1o
take defeat good-humoredly, and fo take success withoul
conceit, —in a word, ‘o play the game" —our very expres-
sion for all this is borrowed from a branch of physical cul-
ture.

The point is, that physical culture, if organized on the
the right lines, can and does go a long way towards leacling
the underlying principles of how to behave.

[ want Lo speak of physical culture in (he three branches
usnally taught in English schools: organized games, gymnas-
tics, and dancing.

1 put games first because from the viewpoint of character-
‘building [ think organized games stand first. One of the first
things we wish children to learn is to be siraight, —not be-
cause serious penalties may fall on them in the school if they
are not; we want them to admire straightness for ils own sake.
This is also the first essential in playing a game, —to play fair
--to play for the sake of the game, and not to win at all costsa.
That is the British iradition. Really lo bave learned this is
{o have learned 1o be straight ifi all the affairs of life, so that

crooked ways will always in after life sirike them as not quite
"playing the game."”

Another essential in orpanized games is team play. A
selfish player who (ries to monopolize the play, soon has it
made clear to him that he is not wanted in the school X1
He has Lo learn that his sphere is a particular part of the field,
and if he encroachies on other people’s he is worse than use-
less. It is as a team that they win or lose, not asindividuals.

So in life generally, to attain the knack of working loyal-
ly with other people, lo have realized (he importance of this
spirit of cooperation, is to have learned something worth
while.

A third essential in true education is courtesy, particu-

larly lo opponents. To the school girl and school boy mind,
there is nothing like a school match for teaching the elements
of courtesy. On such a great occasion, the rules for the be-
havior of the team are just as definite as the actual 1ules of
the game. There is a mass of small but invariable conven-
lions, unwrilten but definile; and to break any one of them
is termed “bad form,” and to be guilty of “bad form" is to
the British schoolboy almost {he severest censure that can be
passed upon him. There must be no criticism of the um-
pire’s decision, no purposely rough play, for the sake of win-
ning at all costs, no adverse criticism of opponents’ play, no
excuses offered for defeat, no bragging about victory,—in
schioolboy language: "My dear fellow, it’s simply #of done.”
* These conventions aresimply the foundations of good
manners; {hey turn out after all to be “good form” in life
generally. To be able sincerely to congratulate your oppo-
nent on being better than you are, and to admire him for it,
to take defeat good-humoredly and success without conceit,
—is o have learned something really important in life and
charactler,

If games, then, are organized in the right way, they
may be a mos| imporfant factor in school life, in teaching the
elements of good manners. The method of solving quadrat-
ic equations may pass from our minds, so too may the polit-
ical situation in Europe in any given period; but to have
learned lo be straight, to be loyal, to be courteous even to
opponents, to play the game,—these are lessons which will
always hold us in good stead.

The place of gymnastics in education is based on two
things: their value as a physical tonic and their value as a
mental tonic. The sine qua non of successful gymnastics is
that they should be in the hands of a properly qualified
and fully trained gymnast. Any scheme of exercise without
regard to any proper gymnastics table may do untold harm.
The aim of every gymnastics table followed in every lesson
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given by a qualified gymnast is, to develop harmoniously
every part of the body. Any reasonable complainls against
the results of gymnastic lessons are explained by the lessons
not having been given by a fully qualified teacher.

I should like to say something of the value of physical
training as a mental and moral tonic.  This apart from any-
thing else entitles gymnaslics to a very important place in
education, In English girls' schools we begin the proper
gymuastics table al about the age of 8 or 9, and with children
of that age lo learn conirol over their hmbs is often the first
regular training they get in self-control. With children from
8 to 12; if their bodies are not in good foim, their brains will
niot be either ; and to attempt to train their brains without
tlieir bodies is a misguided and useless effort, and is simply
asking for trouble. If such children are fidgely and inallen-
tive, the reason almost always is that they have not had
enough physical exercise that day. Gymmnastics, then, among
the Juniors of the school, if organized on right lines, isa
physical tonic and an important factor in teaching self-control.

As to ils value among tlie Seniors, some argue. that pu-
pils of 14, 15 or 16 ought to drop gymnashics as useless for
examination purposes, and give their altention to study or
writing an essay or a test paper or something of praclical use
towards an examination. Such people do nol consider the
value of gymnastics as a mental tonic. Girls of that age have
a lendency to develop a certain flabbiness of mental fibre,
showing itself in exaggerated emotions, sentimental friend-
ships, exaggerated likes and dislikes. Anyone who has had
much to do with girls of these ages knows that this tendency
is an imporlant element in their development of character,
{o be recognized and dealt with. This psychology of adoles-
cence should and must be dealt with in the school curriculum.
The key to the difficulty is physical training if organized in
the right way. A sturdy condition of the mind is difficult
to attain unless the body is kept in good Inm. Gymnastics
demand precision of movement, quick response, aleriness,
promoting good muscular lone, which reacts upon the nerv-
ous system, maintaining a healthy mental condition.

So far we have spoken of the inhibitive value of physical
training, in teaching control, in discipline of character, Dane-
ing, being the reverse of inlubitive, completes (he training by
teaching graceful and rhylhmic control, by giving scope for
play of imagination, and (he cult of imagination is a respon-
sible factor in mental equipment.

Physical culture, then, deserves a very important place
in education for two reasons: if organized on the right lines
it goes a long way toward a fit condition of both mind and
body; and secondly it may bea very responsible factor in
the building of character, To teach all we mean by "playing
the game" is certainly worth while,

I should like to end by reading the well-known verses of
Henry Newbolt, which have some bearing on the Brilish
ideal of sportsmanship :—

There's a breathless hush in the close tonight -
Ten to make and the match to win-
A bumping pitch and a blinding light,

An hour to play and the last man in.

And it's not for the sake of a ribboned coat,
Or the selfish hope of a season's fame,

But his Caplain's hand on his shoulder smote,—
#Play up! Play up! and play the game!"

The sand of the desert is sodden red, -
Red with the wreck of a square that broke ;
The gatling’s jammed and the Colonel dead,
And the regiment blind with dust and smoke,
The river of death has brimmed his hanks,
And England's far, and Honour a name,
But the voice of a schoolboy rallies the ranks:
“Play up! Play up! and play the game!"

This is the word that year by year,

While in her place ihe school is set,
Every one of her sons must hear,

And none that hears it dare forget.
This they all with a joylul mind,

Bear through life like a torch in flame,
And falling fling to the host behind —

“Play up! Play up! and play the game!"

Selim Sirri Bey, Director of the Dar-Gl-Mouallimin (Mor-
mal College for men), Slamboul, said : —

Physical Cullure conlributcs the fundamental basis
of educalion, since it conlributes greally io the development
of intellectual, physical and moral qualities. And educative
gymnastics is the basis of physical culture, It develops health,
endurance, agility, and muscular control, and al the same
lume a sense of discipline. Children too often suffer the evil
effects of deforming postures and lack of muscular activily.
They breathe incorrectly and insufticiently; but healthy brain
aclivity depends upon healthy 1espiration. Hence educalive
gymnastics seeks to restore the development of the whole or-
ganism by developing lhose parts which are lefl undeveloped
and thus it combats the injurious effects of imodern life. By
means of selected exercises it seeks to bring the muscles un-
der the conirol of the will ; at the same time it conecls al-
rophy of muscles, enlarges the chest, intensifies hearl aclion,
angments muscular contractibilily, strengthens the abdomen,

increases the circulalion, and trains the nerve-cenlres gov-
erning the co-ordimation of muscles,

It is parlicularly in the development of the lower n.rve
centres and the brain, resulling in improved co ordinalion of
voluntary movements, that methodical and rational gymunas-
tics plays a most imporlanl parl. Proper physical educalion
resulls in regulated movements and (herefore in economy of
energy, so that we can accomplish more and belter work
with less fatigue. It is not, however, amount of work so
much as perfection of movement which is sought after, nol
quaniity but quality. Bul in precision and agility of move-
ment it is the nerve centres which play the preponderaling
réle; while the muscles, which are meiely (ke “slaves of the
will," obey the orders which emanate from the nerve centres.
Movemenls are at first disjointed through lack of muscular
co-ordination. Bul the will can overcome this disarray
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by learning to direct the nervous energy inlo the proper
channels and to suppress useless movemenls, To achieve
this end of co-ordination, precision and agilily of movement
is the purpose of educative gymnastlics.

Games supplement butin no way replace pymnastics,
The latter develops melhod, syslem of movement. Dut
physical education also requires exercises which develop in-
itialive, and games serve this purpose. Games are the sole
form of natural exercise, calling neillier for extreme nor for
purely localised muscular efforl, They arouse, tran and
quicken thought; they develop the facully of taking in the
situation at a glance; breed tenacity, perseverance and
quickness of decision. They also offer a maximum of moral
profil. Children, orpanized for games, govern themselves,
select their own leader, make their own rules, thus preparing
theriselves for social independence ; and they are not only
devoted lo but often sacrifice their personal inclinations for
the good of their organizalion.

Eurhythmic gpvmnaslics associates music and such gym-
nastic exercises as maiching, dancing, dnil, eic. Repeated
movements cease to be wearisome when performed {o music,
and are more graceful. Dancing develops suppleness and
grace of leg-movements ; arm-movemenls in lhe dance sery-
ing a decorative rallier than a gymnastic réle.

Interpretative dancing (orchestrique) seeks to interpret
poetry aud music in the form of gesture and movement. But
this is no longer gymuastics, and there would be no great
benefit in introducing it into the general educational system.

There are (wo tendencies in modern physical culture:
the classic or Oreek, which is emotional, sportive, combat-
ive, seeking lo achieve health thiough strength; and the
Swedish, which is rational, physiological and constitutive,
seeking to achieve strength through health. Mot one-sided
athleticism, but well-rounded liealth is however, the proper
aim of gymnastics ; nol mere strength, but health.

Dr. Helen Scalleri, Director of the Clinique de Constan-
tinople, and medical inspector of the Greek Centrdl School
for Girls, Galata, said: -

Physical culture has as ils ideal the development not
only of a beautiful but also of a heallhy body, according io
the Greek motlo: kalos k'agathos. Gymnaslic exercises are
not to be performed at hazard, bul should be arranged by
some one possessing a thorough physiological knowledge of
the muscles, nerves and organs of the body, each set of exer-
cises being arranged 1o develop a definite part of the body.
This development, however, is not only muscular, but serves
also to develop the organic functions. Thus, chest exercises
develop the breathing capacity, and in this way they strengthen
the lungs against tuberculosis and also help to purify the
blood and increase circulation. Exercises for other parts of
the body in like manner develop the organsand therefore the
organic functions of those paris.

A most important function of gymmnastic exercise is the
increase of the circulation of blood, for it is the blood which
has to carry nourishment to the different parts of the body.
Especially important is this for brain workers. Abundance

of pure blood means an unclogged brain. But too often
does it happen that men of great mental capacity are unable
to do their best because they are physically run down. In
schools it is very necessary to note the physical condition of
the students. Often a scemingly dull or restless student
is found to be not mentally or morally defeclive, but simply
in need of exercise. Regular gyninastic drill and plenty of
open air exercise is essential to good mental work.

Anotlier essential of health is the daily “douche” in cold
or lepid water, This serves to keep open the pores of the
skin and is very important, for when the pores are clogged
the skin cannot function properly in casting off impnrities.

But physical culiure and the daily bath are not sufficient.
Those who are interested in education should seek to secure
a hygienic environment for the students, Among ollier es-
sentials in school hygiene the following should be emphasized:
(1) Securing proper ventilation of class rooms, ie free cir-
culation of pure air; (2) Preventing the overcrowding of
class-rooms; (3) Giving students sufficient time for meals,
for hurried eating of meals upsets the digestion and reacts
unfavorably not only upon the physical health but also upon
the mental capacily of the student; {4) Providing medical in-
gpeclion for all schools, the inspector to be consulted not
only on questions of the students’ health but also to meet
with the teachers and advise in the drawing up of the school
curriculum ; for it often happens that ambitious but unwise
teachers, overcrowd their students with lessons and injure
their healih,

COEDUCATION AND SELF-GOVERNMENT
AS MEANS OF DEVELOPING CHARACTER

By Dr. ELEANOR 1. BURNS, Registrar, Constantinople Caollege

There seems to be no reason why these two topics should
be linked together unless it is that they are both compara-
tively recent developmenls in education, or that the problems
of self-government might be complicaled by co-educalion. 1
shall deal with the {wo subjects separately.

I. Co-Education,—In the United States there isa
considerable difference between the east and (he west in their
aftitude towards co-education, In lhe east the older col-
leges are almost always colleges for men, The women of
the eastern states had to win recognition of their claim fo an
education equal to that of men, Women's colleges were es-
tablished and later co-educational colleges were also opened.
In the-western states, on Lhe olher hand, the co-educalional
system is general.

The principle having become esiablished that women
have an equal capacily for and right to higher educalion with
men, it does not necessarily follow that co-education is the
best system for all ages. From experience in America and
observation here my opinion would be that co-education
gives best results wilh children under 14 or 15, and with uni-
versity students. Above all, I believe that many educators
today advocate the view that the best development of char-
acter during the period of adolescence, from 15 to 20 or 25,
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is secured by dealing separalely wilh boys and girls.

Dioes this system already exist in Constantinople? Ifso
in schools of what nationality and among students of what
age? From casual observation I would think that it exists
for the most part in elementary community schools, though
it has also been introduced to some extent into the Imperial
Ottoman University.

Is coeducation likely to be more successiul in national
than in international schools? 1 believe it succeeds better in
national schools, with their uniformily of ideals and cusloms
than in those where many nationalilies with different social
customs come together,

II. Self-Government.—This system is often known
as student-government, i.e., government of students by slud-
enis. But the term “self-government” is preferable as sug-
gesting the ideal of self-control, where not simply older and
mare responsible studenls preserve order but each student
learns to govern hims=lF,

To the question of the advisability of self-government
I can find only one side, believing it to be one of the grealest
forces in character building. And even with children the
seeds of self-government can be planted. For if the order is
less perfect under students than under teachers, the gain to
the student more than balances this disadvantage; since the
purpose of “self-government” in schools is not primarily to
keep order, but to frain the studenis in self-control, in the
sharing of responsibility, in living and working together with
others, in learning that increase of power and of privilege
brings with it an increase of responsibility.

Can sell-government be complete with sludents of all
ages? Mo, [ would answer; but the beginnings can be
made even with young children, and with College, professional
and University students, self-government chould be unlimited

Is it more satisfactory in national or internationa]
schools? My answer would be "Easier in national schools,
but a greater force in character building in international,
where the studenis learn not only team work with those of
their own race but justice in dealing with those of other races.”

In summary | would advocate: 1. Coeducation for ele-
mentary schools and Universities and professional schools,
but separate schools during adolescence.

2. Some form of self-government, passing from limiled
in elementary schools to full self-government in Universities
and professional schools, believing that through all move-
ments, school discipline, sports, and societies, that develop
seli-government and individual responsibility, much can be

contributed to the formation of a characler that fits one for
loyal, progressive citizenship.

Professor Qiovanni Bianco, of the R. R. Istituti Med;
Haliani, of Constantinople, led the discussion on this paper,
saying in part:— =

Co-education is the system followed in lfalian schools of
all grades, and | am a strong advocate of this system because
I have taught and am still teaching in mixed schools and have
found that the system works well. 'We have women teachers
as well as men in all grades of schools, and there is no reason

why the studenls as well as the teachers should nol be of both
sexes not only in primary and in university education, but
also in the secondary schools.

Practically the only disadvantage in mixed schools is what
one might call graphomania, a tendency lo wrile verses and
letters.  But this inconvenience is slight and the advantages
of co-education are great.  There js in the first place emu-
lation, a stimulus to beller work. 1 have myself tried the
following lest in an easlern educational center. [ carefully
examined the class results in a class of boys, in a class of
girls, and in a mixed class. In the last there was a much betier
grade of work. [ do not know whether it was due to the in-
fluence of the girls on the boys or of the boys on the girls;
so ] will assume thal the influence is mutual. The fact is thal
there is grealest emulalion in mixed classes.

A second advantape of co-educalion is thal it teaches
boys and girls to have due regard for each other. The mix-
ing of nationalities presenis no difficulty. In the Royal Italian
School at Pera we have mixed classes of all nationalities and
have not noticed the slighlest inconvenience. On the contrary,
the presence of girls in the school brings about a higher stan-
dard of politeness. [ hearlily approve all that Miss Burns
has said in favour of co-educalion, and would advocate the
syslem for all grades of schools.

As for self-government, it is not applicable in Constan-
tinople. The students of this city have not yet learned that
sense of duty which this system calls for; aud there are
too many nalionalities among the students, who Iherefore
need guidance and control,

Mr. Levon Tashjian, Direclor of the Dayan Armenian
Scheol for Qirls in Scutari, said : —

This is for me a most interesting topie, for [ was one of
anumber of young teachers who some time ago sought to
introduce co-education for the first {ime into some of the
Armenian higher schools. The greatest difficully we had to
encounter on the part of llie sludents was lheir shyness, the
unwillingness of girls to recile in the presence of boys, and
vice versa.  So we began by calling boys and girls together
for consultation in regard to their work and for explanation
and discussion of lessons, Gradually lhey became accustomed

to each other's presence and learned lo recite freely in mixed
classes.

The system of mixed classes met with violenl opposilion
from parenis, school-boards, and educational authorities,
But the budgetary saving became a most important argument
in favour of the system. And the success of co-education
wherever tried is overcoming the prejudice against it.

In addition to the saving in expense for equipment and
teaching staff, the strongest argument’in favour of coeducation
is that it teaches boys and girls how to conduct themselves
towards each other. IF the system is perfectly natural for
young children and desirable in universily and professional
education, why should it not work equally well in secondary
schools? The school is the place where boys and girls are
to fit themselves for their life in society. They must learn, in

(Continued on page 166)
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EDITORIAL SECTION

Ideal conditions prevailed for the Educational Conference
at Constantinople College on Wednesday last, and about one
hundred and fifly persons availed themselves of the chance
to attend, besides the faculty and the two upper classes of the
. College, The capacity of the dining hall limited the number
of those invited to take lunch as the guests of the College ;
but the rest enjoyed picnic lunches under the irees of the
spacious grounds. In the absence of Dr. Patrick, who returned
from the International Women's Congress in Athens too late
to be present, Dr. Lawson Chambers presided at the sessions.
For the benefit of those who did not undersiand both lan-
guages, the substance of each address was given in both Eng-
lish and French, though this consumed extra fime. We hope
this kind of University Extension course may again be given,
and that a larger number of the educators of the city may
take advantage of it another time. Even the presentation of
such live topics is of value; and if there were also time ar-
ranged for discussion, it might be still more helpful.

The addresses as here given are some what abridged, but
with four exceptions are based on the manuscripts supplied
by the speakers. The reports of the addresses of Dr. Scalleri,
Prof. Bianco, Mr. Tashjian and Mr. Berberian are based on
notes taken during the conference or supplied by the speaker;
but while they may fail to do justice to the addresses, they
probably represent the views of the speakers.

It is very regrettable that no French name appeared on
the list of speakers. M. Thomas, who had been asked to
speak, was unforfunately unable o be present.  But besides
the seven nationalities represented on the program, there
were in the audience representatives of the Bulgarian, French
and Russian schools, I

Several practical suggestions were made al the Conference
regarding what the American colleges might do for the school
teachers of the city, all of which are worth considering. The
first step in the inlroduction of such feaiures is their full and
free discussion, for what appear like obstacles often disappear
under the light of an exchange of views. One was llie in-
troduction of courses in pedagopy, or the beginning of a
Teachers' College.  Normal traiming in this city is provided
only in the Government Normal schools ; and it was urged
that American methods and a really American normal course
would greatly improve the quality of work done in all the
schools. There have been normal courses in American wirls'
schools in several parts of this country for some tiine : and in
Sivas lhe Boys' Normal had developed before this dizastrous
war into a College, but unfortunaiely 1t is not now function-
ing. There is a chance for serious and much apprecialed
normal training in the Capital as well,

A second suggestion was the establishing of an mterna-
tional association of the teachers of the city,—something
permanent as the outcome of these helpful gatherings of the
year, Such an association ftakes lime and thought in the
details of organization; and it is well {o let the idea simmer
in the minds of the teachers for a time, till a practical pro-
gram may be evolved and elaborated for presentation. But
the real and beneficial results of such an association will rea-
dily suggest themselves, and the matler should not be allowed
to drop.

The third suggestion was that of a summer school for
teachers to be lield at one or other of the American Colleges,
probably in English with some courses in French. If the
hours could be arranged so that all the instruction could be
before noon, or before one o'clock, the problem of a nuonday
meal would be eliminated. If the course were limiled lo six
weeks, it would not impose too great a burden on the man-
agement; and if the individual courses were some of {hem of
only two weeks each, some who plan for a summer of change
could perhaps be induced to sacrifice thal much of their va-
cation for one summer. But these are details; the idea in
itself is attractive and may prove praclicable,

NOTES

Mr. Luther R. Fowle left last Wednesday for Salonica, to
attend the Annual Meeling of the Balkan Mission. He will
be gone for about ten days.

A party of about twenty American tourists under the
guidance of Dr. H. H. Powers, President of the Bureau of
University Travel, and Mrs. Powers, came to Constantinople
ten days ago and have gone on to Athens. Anolher party

under the same Bureau is due to arrive here in the summer.

Mr, Lewis Heck, of the Ceneral Motors Company, has
gone to the Balkan States on a business rip.
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school, how 1o conduct themselves when they become men
and women. By asystem of self-government, gradually ap-
plied, they are to learn self-control, discipline, and responsi-
bility. And the education of boys and girls together is an
importlnt' factor in their training as citizens. Butin running
a co-educalional instilution two essenlials are [lirmness and
idealism. The students must be drilled with a firm hand in
self-control and propriety of conduct; but the inspiration lo
propriety of conduct must come from the ideals of manhood
and womanhood which are held up to them in school.

THE ELECTIVE SYSTEM

As a means of Attaining a High Standard of Scholarship.

By President MArRy MiLLs PaTrick, LL.D.,
Constantinople College

(Read by Miss MARY A. HALL)

The problem of education is identical with the problem
of life. To solve this problem well, to unfold the latent
powers of the human spirit, is a most important functfon of
education. Education “draws out” but it does not putin.
It does not wansform, bul 1t may and should perfect. *“The
function of education is lhe development of inherent powers
toward the exaltation of character.”

Dunng the last half century, while the ideals of educa-
tion have not chasiged, preat changes have come over our col-
leges. The greatest change is the general introduclion, in
larger or smaller measure, of the elective system.

There are two principal causes for the development of
the elective system : —First: Modern standards demand that
education fit the student for practical activities. Second: A
greater degree of specialization is demanded in all subjecis.
And this does not apply alone to so called practical subjects
but also to theorelical studies. [t is not only true that a stud-
ent must have specialized several years in order to study en-
gineering or aviation, but it is also true that an equal amount
of specialization is necessary for one who wishes to teach
any subject.

We wish {o speak briefly of the nature, objects and re-
sults of this elective system, especially as bearing upon the
development of a higher grade of scholarship.

In the first place, the elective system is a system —a care-
fully arranged scheme of numerous courses of instruction,
not a wide open miscellaneous bazar at which a bewildering
variety of goods 1s offered to the purchaser, who chooses
without puidance and without any sensible motive. An elec-
tive system pre-supposes a well-ordered series of consecutive
courses in each large subject, which courses must be taken
in sequence; no advanced course to be chosen unless the
necessary foundation is laid.

And in a well managed institution a student cannot take
an advanced course without consultation with, and the con-
sent of, the instructor, who must be satisfied that the student
is well prepared to do the work, which the instructor habit-
ually demands.

The elective system then is orderly, though it may be as
extensive and complex as the college wishes.

The primary object of the elective system is to enable
the serious student to select his studies in accordance with
his tastes and capacities. He is able to select those studies
which interest him, with the result that he worls much
harder than he would on subjects which do not interest him,
makes more rapid progress, and arrives sooner at the satis-
factory stage of real intellectual achievement. Any human
being, whether child or adult, whether hand-worker or brain-
worker, will always work harder and accomplish more ina
task which interests him.

But how 15 it with the college student who is not se-
rious? What use will he make of the broad range of op-
tional subjects? He would most likely wish {o avoid ad-
vanced study and make his selections from the more ele-
mentary courses. But should he be an attendant in a college
where the group system in connection with a mmnimum of
required work is the college policy, he can scarcely avoid
serious work.

There is, moreover, a great advantage in the elective
system for the student who enters academic work disposed
to follow the path of least resistance and to hunt out soft
courses. It gives him a chance to get waked up from his
childish state of mind and will, and to develop some power
of application, and some desire for intellectual achievement.
With this also comes the added sense of responsibility which
this freedom gives.

The elective system does not mean liberty to do nothing ,
for while it allows every student to choose his subjects of study;
the amount of his work remains prescribed, and its quality is
tested by means of periodical examinations, essays and labo-
ratory work, and frequent conferences between teacher and
student, There are numerous competitive inducemenis to
strenuous study, As a method in education it has emphatical-
ly a moral as well as an intellectual end.

Some critics will say—"Ciranted that the elective system
is a good system, why should it be allowed in a college, why
not keep it in the graduate or professional school to which it
belongs, or in the University 7"

There are two reasons why this is impossible : — First:
All men and women are not able to attend universities, but
many must consider their education finished after attaining a
Bachelor's degree in College. Second: The University
course is not of sufficient length to meet the demands for
specialization, which must be begun in previous training.

That there may be no loss of general culture, this must
be gained if possible in the preparatory work and in the first
two years of a college course. The better preparation now
given in many schools has enabled the college to ask for
higher entrance requirements and —what is more important—
exact these with greater firmness, so that what was first feared
when the elective system was advocated —the loss of general
culture and of a mental training sufficient to give a student
judgment for using the elective system—has been reduced to
a minimum.
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The most important effect of the elective system is that it
encourages and makes scholarship more possible among un-
dergraduates, graduate students and college teachers. Quality
not quantity —is the aim of the educator,

In the prescribed college curriculum, which dealt almost
entirely with the elements of subjects taught, because it tried
to include a little of everything, there was little in the work
of the college teacher which stimulated him to deeper intel-
lectual research. Seldom did he become an advanced student
or investigator. There are cases of course when he did be-
come a real scholar, but this was accomplished under most
unfavorable conditions of pursuing advanced work. This
aspect of the profession of teaching in higher institutions of
learning has greatly changed in American collepes since the
elective system has been introduced. A professor has time
to become not only an inspiring teacher, but also an enthu-
siaslic student as well as an indefatigable investigator,

The results, then, of the elective system may be stated
as follows : —

First. It permits a student to concentrate his work upon
subjects in which his capacity is preatest and so to make re-
warding progress in his chosen lines of study. This freedom
for the student has the incidenlal advantage of developing
advanced instruction in the college, where such a development
has not been obtained so promptly and completely under any
other system.

Second. The students who, while 1n college, discover
what their future profession is to be, have the chance of choos-
ing courses which aid in that profession. Let us illusirate
this. A student who intends to study medicine elects irom the
groups of science and mathematics, and thus arranges to do
all the required pre-medical science work in the Jumor and
Senior years of his college course, but he is also able and
required to elect a few courses in other subjects, such as phi-
losophy, history, literature, etc.

Third. The standard of what is reckoned decent schol-
arship is steadily rising.

Fourth: The elective system leads to a greater increase
of intercourse between teachers and students for intellectual
objects and also of associations for the same objects among
the students. The pleasure and profit derived from these

.societies are increased by the variety of studies and intellec-
tual interests found among the members of each society, along
side of the common study. A small elective course is the oc-

casion of profitable personal relations between teachers and
students.

“The education accomplished this way, although broad
in certain lines, above all furnishes the depth of knowledge in
a special subject that practical life demands."”

Prof. Arnold ]. Toynbee, of Oxford, gave a sketch of the
educational system in England. He said:

Education in England has been standardized far less
than in other countries, And until recenlly it has been more
conservative than either American or Continental education
in departing from the system of studies founded by the great
European humanists four centuries ago.

The typical education "“ladder” in England has three
rungs : the Preparatory school, 8th to 14th years; the Public
school {a misleading name, as these are really private lycées,
not governed by the Stale ), 15th to 19th years; and the Uni-
versity, 20th to 23rd years. The scope for specialization dif-
fers also according lo the tradition of the institufion. The
preparatory schools, being & recenl growth, are comparatively
modern and adaptible in their methods. The studies of the
University have been directly affecled by the development
of new branches of knowledge, The Public School has
remained the most conservative of the three.

Formerly, English higher education was almost enlirely
confined to classics and malhematics. There was no room
for election. Latterly two tendencies have gained ground
rapidly : to put other subjects on an equal footing with the
classics, and to allow specialization in some subject or group
of subjects according to the student's degree of advancement,
As a practical illustration | will describe the specialization in
my own education,

(1) At my preparatory school, classics were still the sta-
ple, but every day we had also some French, mathematics
and manual work (carpentering, drawing, painling, eic)
During my last two years [ prepared to compete fora clas-
sical scholarship at a Public School, and specialized on ad-
ditional classics; dropping all the manual work excepl car-
pentering.

(2) At my Public School, there was no election in my
time, except for boys preparing for the army. For all others
classics remained the staple subject from bollom to top, and
other subjects were cramped. Only during the last two years
boys with a mathematieal or scientific bent might drop some
(but only the smaller part) of their classics, whilz boys with
a classical bent might drop mathematics altogether, | myself
gave up mathematics, and spent the extra time in a wider
reading of classics with a view lo a classical scholarship at
Oxford. Other schools had already started “modern sides,"”
in which boys could elect mathematics, science and modern
languages, dropping Greek (but not Latin) except as it was
required for entrance into the University.

{3) At the University, 1 specialized completely in the
Classical Honours course, while others specialized in the
other Honours courses. But two points deserve attention :—

{a) This specialized classical course has recently been
broadened by internal development. The sludy of the Greek
and Latin historians has developed inlo a general study of
Ancient History ; and the study of the Greek philosophers
has been expanded lo include the study of the moderns.

{b) The ordinary or pass degree course, which the major-
ity of students take, is arranged on the group system: I e,
the student may qualify by passing in any one of half-a-dozen
alternative groups of subjecis. The subjects in each group
are fixed and cannot be modified at the student's choice.
But by choosing one of the fixed groups rather than another
the student can concentrate on several related subjects in
which he or she is specially interested, and avoid a subject
for which he has a special distaste or disability.
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I may say in conclusion that the abolition of compulsory
Oreek for the entrance examination at Oxford removes a
formidable barrier to the development of the elective sysiem
lower down the ladder,

Dr. Patrick's paper was discussed by Prof. 5. 5. Emma-
nuel, Ph. D., of Robert College, who said :—

I cannot disagree with Dr. Patrick in fundamentals, but
I merely wish lo define some questions and make some ad-
ditional remarks.

There are two causes for the necessity of the elective, or
selective, system : (1) Education has-to consider the practical
aims of students in after life, for they are being educaled not
for schoal, but for life; (2) The public demands more special-
ization than before, both in teaching and in life. This
demand for specialization seems to be justified, for three
reasons : (a) There has been such a great increase of kmowledge,
especially in the fact that in addition to the old standard sub-
jects of the classics and mathematics, we now have modern
languages and their literalures, modemn science in its many
departmenis, and the higher mathematics which is the foun-
dation of many of these sciences; (b) The sirength and the
time of the student is limited ; he cannot take all lhese sub-
jects, but must select certain ones ; (c) There has been a change
in the ideas of educators as lo the aim of education, the old
idea was that it consisled in the transmission of knowledge,
while the modern idea is that it consists of dicipline which
will enable one to use his own talenis. And this method re-
quires more time than Lhe old system.

In the mulliplicily of subjecls offered under the elective
system, it might seem difficult lo decide how toselect. Here
nature comes to our relief, for all men are not equally quali-
fied to study all things, Some will succeed in one subject
where others fail ; some will prefer one line, others another,

On the other hand, the idea that each one should study
what is aceording to his ability might have its difficulties, for
we might have to have a special school for each ; but here
again there are certain types of mind under which all can be
classified into categories, and these types have delermined
certain groups of studies,

As to the nature of these groups, the American system
is that of a major subject and cerlain minor subjects ; butone
doubts the wisdom of students in selecting their own subjects
so freely. The advice of teachers is offen a corrective ; and
there are tests which are used to determine fitness, the practi-
cal resulls of which are notall good. The European system
seems to me preferable, in this there are certain well-deter-
mined groups in which pretty nearly everything is fixed for
the student. The school thus makes sure that each student
takes certain humanistic studies, such as history, philosophy,
religion, literature, in addition to biclogy, or mathemalics,
or classics,

Another important topic, as yet unsolved, is as to the
age when such specialization should begin,— whether in the
College years, or afterwards, during the professional course
only.

Mr. [ Asseo, of the Lycée Juif, Pera, also spoke, as fol-
lows :—

I see no serious objection to the elective system in prin-
ciple, but find dangers in ils application. This eminently
supple system is well calculated to meet the demands made
today upon secondary education. A man, in order to live, has
to make himself useful to society ; and he can be useful anly
as he specializes in some definite branch of human aclivity.
Specialization is the condition of victory in the struggle for
existence and it is the “promised fruit” in colleges which have
adopted {he elective system. 1 fear, however, lest the desired
specialization be prematurely begun, before the student has
achieved intellectual maturity. It frequently happens that
that studentls of the second year at college have not yet found
their true vocation ; and that in full adolescence, i.e. at about
16 or 17 years of age, tastes and vocations hitherto unsuspect-
ed make their appearance.

While everybody agrees on the necessily of furnishing
the student with a fund of general knowledge, the advocates
of the elective system would be satisfied with what the stud-
ent learns in the primary schools and in the first two years
of college, whereas the adversaries of this system would con-
secrate the whole of the secondary school course to the study
of geueral subjects, postponing specialization till later. The
former seek to turn out as soon as possible individuals ca-
pable of produclive activity and therefore ceasing at an early
age to be parasites on society. The latter would feed this
“useless mouth” longer, hoping for more fruitful resulls, de-
sirous of producing men who can employ all their faculties
sanely and nobly.

The former attach great importance to the time factor, for
they are dealing with individuals whose life isshorl, and seek
to furnish each one with that which he needs in order to be
useful to himself and to society. The lalter altach less im-
portance lo lime for they envisage the progress of sociely,
which has before it at least long centuries, if not all eternity.
What matters it, say they, that we keep the student one or
two years longer, if by thal we not only prepare engineers
and doctors who are not simple machines for building bridges

and curing the sick, bul also raise Lhe intellectual level of
humanitygx’

Stating the ccse in this way, one finds it difficult to
pronounce in favor of this elective system which not only
savors of utilitarianism, but is detrimental to the all round
development of the individual. Is not the task of educational
institutions just this, to check this tendency towards one-
sided development, this idealization of the praclical for which
the educator, like the prophels of old, is to substitute the
cult of the just, {he true, and the beautiful ?

Doubtless certain specialized studies lend themselves to
high purpose, but only if they are studied much longer than
is possible in a college course. And even then there will
likely be lacking that broad vision which can embrace and
harmonize diverse domains of thought.

And if most students are unable to go to a university,
what good is it for them lo commence a specialized course of
study which they cannot carry to its completion? Would it
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not be better in the case of such siudents to develop all their
tastes and faculties equally and harmonionsly ?

As Kant has said, "The young should be educated not
with a view to the present state of humankind, but with a
view to a betler state, possible in the future, the ideal of Hu-
manily and of its complele destiny.”

WHAT THE AMERICAN COLLEGES CAN DO
FOR THE PRIMARY AND SECONDARY
SCHOOL TEACHERS OF THE CITY

(By Prof. FLovD H. BLACK, Robert College)

. The conferences on educalion which have been held at
Constantinople College during the past winler have constituted
a decided step in the direction of closer understanding and
cooperation between our American schools and the schools
of the city. MNothing enlisis sympalhy more quickly than
such an attempl to bring about a better underslanding of
each other's work among those who teach the youth of any
community. Good schools and able teachers are fundamental
to the welfare of society, and the improvement of both isa
task worthy of the best efforts of us all. In all our efforts
toward the improvement of schools we must remember (hat
the prime consideration in every school is the teacher., The
standing and worth of the school begins and ends with ils
teachers. Hence in seeking opportunities to help the schools
of the community in which we live we should lay the greatest
stress on securing for teachers better moral, intellectual, and
econownic advantages. With these considerations in mind 1t
seems fo me that the most important topic suggested for our
discussion today 15 that of finding ways to help the leachers
of Constantinople. This brings me to the subject proposed :
What can the American Colleges do for the Primary and
Secondary School Teachers of the City.

The American colleges enjoy a unique advantage 1n {wo
respects.  Firsl, they have stood so long and so openly in the
communities in which they are found that they have won the
respect and confidence of all elements in those communities:
Their aims and methods are well understood. Second, they
have always stood quite apart from all local divisive interests
and rivalries, Their doors have been open for fifly years to
all the communities that make up this cosmopolitan cily.
And all have come to them. They recognize a duly and a
debt lo all. They are parties to no propaganda except the
propaganda of culture, of education. Furlhermore, they seek
no advantage for themselves that they are not desirous of
sharing with others, in so far as such can be shared. Hence
their efforts toward cooperation are met with general confi-
dence, Those of us who have the privilege of teaching in
these colleges regard ourselves as co-workers with all who
sincerely and disinterestedly work for the building up of
education in Constantinople. Hence we feel that we have
a right to suggest to the teachers of the cily such things as
we think will be of use to them, ai the same time recogniz-
ing our indebtedness to them for instruction they can impart

to us, It is an exchange, not a free gifl, on the part of each.

The first is by the development of a school of education
at each of the colleges, the one for men and the other for
women. This suggestion brings up two practical difficulties,
that of curriculum and that of expense. In regard to the
first, the chief difficully is that of language. At present few
of the students would come to us with a knowledge of
English. In the course of time this obstacle will be partly
overcome through the courses in English that have been
established in a large number of the schools of the cily, even
insome of the elementary schools. This will eveniually
assure a good reading knowledge ol English, if nolhing more.
For the present courses might be arranged for those who
kinow English and for those who do not. Lack of time pre-
venls any discussion of the first of these, but I will iry fo
develops briefly the second, i.e. courses for those who have
completed the training courses in (he local schools but who
do nol have a sufficient command of English to enable them
to take regular work in education wilth us. They would
want lo specialize. They would be well trained in their
vernaculars and in French and could be given the opportunity
to specialize in one or bolh of these. For example, a Greek
student could be given the opportunity to specialize for one
or two years in Greek studies to prepare himself to leach in
the secondary schools of his nationality. The Greek depart-
ment could handle this. These are suggestions only, as the
time at my disposal does not allow further discussion.

Now as lo the expense of such courses, we should have
to face the Ffact thal the students would pay at most only a
small part of the cosl of their education. But this need not
startle us too much, since none of the students in the higher
courses pay more than a fraction of the expense to which (he
colleges are put on account of them. As a matter of fact
students for the teaching profession would cost the colleges
less than students in any other special field except commerce.
It may be objected that most of those wha plan to become
teachers are loo poor o pay even (he tuilion fees. That is
true, and hence it would be necessary for lhe colleges to
charge only a nominal fee inslead of the regular tuition.
Probably few could be received as boarders. [ shall not
develope this turther since all | wish o show by these sug-
geslions is that such courses for teachers are practicable.
The details would have to be worked out in conference. 1

regard this as the First and most valuable way in which the
colleges could help the leachers of the cily.

The second of these ways would be to assist in organ-
izing in the city, where they would be accessible {o all, a
series of educalional conferences similar to those thal have
been held at Constantinople College this year, but on a more
exfensive scale. Such an enterprise could be successful only
on the condition that it have the active interest and support
of the leaders in educalional work in the cily, i.e., directors
of secondary and primary schools, members of school com-
mittees, professors at the university, and others whose in-
terest in the subject might be sufficient to make them will-
ing to devole both time and thought to its success. It seems
to me that the colleges might be able lo take the first steps
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to toward forming such an organization, It would not need
be large or complex. A commiltee representing the different
elements in the city would be sufficient. All should be re-
presenied. It should be a cooperative movement. Leclures
should be given in French, if possible, or should be inter-
preted in French if given in any other language.

If such an undertaking should prove successful, thereare
at least three definite lines along which it might develope in
the future. First, it mighl become possible to inaugurale a
regular series of weekly leclures on Educational lopics, asthe
history of education, the pringiples o pedagogy, and related
subjects. The courses could be so arranged that by following
them for lwo or three years a young teacher cuuld gain a
thorough introduclion {o the science of education.  Second,
steps could be taken toward the formation of a circulating li-
brary for teachers. This would involve some expense both
for its acquisition and for care, since it would be necessary to
have some one paid for part time to look after the books.
At present there is no public library in Constantinople that
in any adequate way supplies even a part of the population
of the city. Aside from (he university and the two American
colleges there are no school libraries of any consequence.
Hence there is great necd of such a library for teachers. Third,
steps might be taken loward the publication of a teachers’
journal devoled to the interests and needs of leachers in Con-
stantinople.  In sucl a project the colleges could lend valu-
able assistance,

In the third place the colleges might seek to come into a
relationship to the schools of the city. This would be, [ am
persuaded, of much bencfit lo both the colleges and the local
schools. In the planning 37 courses and in the development
of their work (lie colleges are often hampered by the fact of
their isolation from the local schools. Bu il is not the in-
stitutions (hemsclves thal [ am thinking of so much as it is
the teachiers. [ feel that our work might be made much more
valuable to the colleges if we were thoroughly conversant
with {he courses of sludy, the methods of instruction, and the
teachiers in the local schools. I confess that the gain from
this would be principally on lhe side of the Americans; and
yet there are ways in which Ihis wonld be of service to the
local schools. Let me point out one advantage, in parlicular,
which would come to them. A large part of the schools have
begun the teaching of English as a regular part of their cur-
ricula. Indecd in many schools English is given the same
time as French. In giviug courses in English two difficullies
arise, that of tinding well piepared leachers, and thal of se-
curing proper text-books. Couferences on the leaching of
English might be organized by the English departments,
This would doubtless be of much benefit to teachers of En-
glish in the city. The problem of securing proper lexl-books
for classes in English is also a serious one. The teachers are
not familiar with English text-books or with publishing houses
in England or America from which they can be secured. Valu-
able assistance might well be rendered in his matter by the
English departments in the colleges. :

In these three ways, then, [ feel thal the American col-
leges might be of direct and immediate aid lo the teachers of

the city. First, by the organization of courses in education,
or normal courses, at the colleges so arranged as to make it
possible for teachers of the city to attend them. Second, by
assisting in the organization of teachers' conferences in the
city of such a kind as would be helpful lo the local teacliers.
Third, by the cultivalion of a closer acquainlance between the
teachers in the colleges and the teachers in the cily schools.
In underlaking any or all of these the colleges would profit
Tully as much as the teachers in the local schools.

In discussing this topic, Esma Hanum, of the Bezmi
Alem Lycée, Stamboul, said :—

Education, being the knowledge of principles for the
best conduct of life, is an absolutely praclical thing, since it
aims at a purpose which is immedialely in conneclion wilh
life.

The generally chaotic aad heterogeneous state of our
country is reflecled in our principal ideas and manifested in
our methods. In this country people never agree on anything,
not even on the question of education. The collcges can do
much for leading 1n the best practical path the leachers of
the primary schools, by showing them the soundest and
most useful methods for crealing men and women able 10
find sufficient resources in themselves in life.

As far as teaching in Constantinople is concerned, we
have not a rational nor praclical method admiited as best or
at least considered as good. We are in this respeclin a slate
both sceplical and chaotic,. MNeveriheless the primary school
teachers must come to an agreement on the education ot
young people, considering that the colleges receive their pu-
pils from the primary schools. Very often pupils on leaving
primary school are obliged to adapt themselves to quite a
different method. Much trouble could be spared both to
teachers and to pupils if there were an underslanding both as
to method, and asto practice according to circumtances.
For instance, the leaching of languages and religious instiuc-
tion ought to be according to diflerent nalionalities, 1 should
say lhe same thing of moral teaching for il is cspecially in this
sphere that one comes across lhe confusion of sysiems.
However there should be an aceord on the essential principles
and on the best method for oblaining praclical resnlis. As lo
llie execution of this plan, | lhink there should be regular
meelings four or five timesa year at some school in Con-
stanlinople, for the discussion of these impoitant questions,
where we could not only oulline, as we are doing lo day,
the best methods followed in civilized countries for the im-
provement of leaching and for laying sound moral founda-
tions, but also present the records of the resulls obtained
from the use of this or that melhod. This close conlact of
the teaching staff of the colleges and the primary and second-
ary school teachers would certainly be of very great use for
harmonizing the ideas on the melhods for realizing the
greatest benefit possible in teaching.

We must come to a harmonious understanding as lo
ideas and system which does nol exist yet among those re-
sponsible for the educalion of the young of this country.
We know by our own experiences with young pupils what a
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misfortune this diversity and divergence of views on educa-
tion is for the counlry and its people.

Constantinople College has proved the greal usefulness
of an inslitution which is conscious of its mission and has a
well defined method. I am quite certain thal very safisfac-
tory results can be oblained if (he Collepe continues to take
the initiative every time it is called upon to render a service
for the education of sociely.

Mr, Shahan Berberian, Director of (e Berberian College
at Sculari, said:—

Prof. Black has limited himsell {o the question what the
American Colleges can do for the teachers of thecity. 1
would like lo consider the more general gueslion: What
service can colleges as such render lo teachers? The ciying
need of the teachers of Constantinople loday is lraining in
pedagogy. [ thing it is correct lo say that of all the different
nationalities which have schools in Constantinople, the Turks
alone have normal schools, established by the government.
The large majority of our teachers, of Armenian nationality
al least, have had no normal fraining. The colleges of the
city could therefore render no greater service to leachers than
by eslablishing pedagogical courses, the classes to be piven
at hours when teachers aciually engaged in teaching in the
schools of the city may be free lo altend.

I would advoeate the miroduction of pedagogical courses
into the colleges rather than the eslablishment ol separale
normal sclicols, for the following reasons.

(1) The influence on the college students in general.
Some of these courses in pedagogy would be laken not only
by students who intend to be teachers, but by others as well.
This is the case in the Collége Berberian where it has been
found that students who have studied such subjects as educa-
tional methods, educational psychology, elc, become in-
terested not anly in the pedagogical subject they are studying
but alsa in their other classes.  They get a theory of educa-
tion aud of hfe. They understand (he principles on which
the corriculum of the instiwntion is based. In this way they
become more conscious and therelore more conscientious
students ; they study knowingly and with a purpose, and be-
come & slrong element of support to the teachers and of
controlling and guiding influence on their fellow sludents.

(2) The influence on the prospective leachers. Normal
schools—and especially primary normal schools—draw  their
studenis from a limited circle, those, viz, who have chosen
teaching as their career, and give a limited, purely pedago-
gical education. Their clientéle is therefare aptlo be narrow
and professionalized ; and their graduates lack that broad
educational basis which a college circle affords, In the col-
lege the prospeclive teacher meels people preparing for dif-
ferent professions than his own ; he is thus kept in touch with
interests beyond those of his own profession. Also the
mental almosphere of a college is rich and high; the pro-
spective teacher is in daily contact with people who are doing
advanced work in the humanities and the sciences, and he
has the opportunity of taking some of those courses himself,
Thus the introduction of pedagogical courses into colleges

would not only be more economical than the institution of
separale normal schools, but it would also be of advantage
to the normal sludenis themselves.

(3) The influence on the teaching profession. Collepes
where courses in pedagogy are heing offered would become
cenlers for leachers. This would not ouly bind the colleges
and the schools together by the contact of school teachers
wilh the college life; bul 1t would make the colieges the
cenlres of pedagogical study and research, and a source of
of guidance and inspiration to the teachers of the city.
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SUNDAY SERVICES May 1, 1921
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MEMORIALCHURCH  10.15 a.m. Rev. R. F. Borough

ROBERT COLLEQE,

FOREICY EXCHANGE, April 26th
(Values in paper liras)

Dollar. . « - . . 1.40 20:leval s o el 0.34%
Pound sterling . 5.50 Wmarks. . .+ . . 0.431s
20fansS. v oo o 211 WDkronen . . . . . 0.04s
ey e 1.39 Goldliras « . « . 5.62
20 drachmas . . . 1.72

LATEST NEWS

To meet the demand which our cus-
tomers have placed on our Tailoring De-
pariment we have had to move the same
to the 4th floor.

The floor which our late Tailoring De-
partment occupied has been taken over by
our Manchester Cotfons and Irish Linen
Department, which is now on a large airy

floor and certainly the largest one in Con-
stantinople.

We trust all our friends will visit us
in our new developments.

-BAKER Lm
TEE AMEBIGAN MERGEANT TAILOR

Has moved to
More attractive quarters
in
MEIDAND]IK, KUTCHUK TURKIA HAN
Second floor
(Next to Kenadjian Han)
OppositeZTurkish Post Office, Stamboul
Phone. Stamboul 1951,

JACOB TURTCHOUNIAN

370 Grand' Rue de Pera,

Foreicn Excuance Frucruartions

ERCHANTS importing goods from abroad for

sale in this market may eliminate the uncerfain-

ties of exchange which affect the selling price of their

commodities by securing wilh us contracts for forward

exchange covering fixed periods, Similarly, exporters

selling abroad in foreign currencies may protect their
proceeds by forward contracts.

The Cuaranty Trust Company of New York is
prepared to make quotations for forward exchange em-
bracing all the main currencies of the world as well as
the United Slates dollar.

Our Officers will be glad to explain in detail how
merchanis and others may eliminate the uncertainties
of exchange in their transactions.

Rossamny Taor Couzar o0 New Ying

A Complete International Bank =
Constantinople Office

Yildiz Han, Rue Kurekdjiler, GALATA

Mew York London Liverpool Paris Le Havre Brussels

Pald up Capital and Surplus . . . . § 50,000,000
Total Assets more than . . . . . . . $500, 000,000

Telephone: Pera 2600 — 2604 Cable rfddress: QARRITUS

CUNARD LINE

Regular Service of cargo steamers
from Constantinople to London, Liverpool,
Antwerp, New-York & Boston.

Also Passenger service from the
Piraeus to New-York.

For rates, etc., apply to

WALTER SEAGER and Co. Ltd.
Tchinili Rihtim Han, Galata.

Printed by H, MATTEOSIAN, Constantinople.




